Year 4
Student Learning Outcomes (SLOs) for Academic Programs

Please list all of the student learning outcomes for your program as articulated in the assessment plan.
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Overview of Measures/Instruments

SLO(s) ULG*

Note: Measures
might be used for
more than 1 SLO

1 G w,
S, Q

o0
L=

Measures/Instruments
Please include a clear description of the
instrument including when and where it is

odministered

LBS! Certification Exam (prior to
Student Teaching)

Methods Clinical Practice
Assessment

Student Teaching Evaluation
Special Education Assessment
Report

LBSI Certification Exam (prior to
Student Teaching)

Methods Clinical Practice
Assessment

Student Teaching Evaluation
Special Education Assessment
Report

Curriculum Unit Plan

How is the information Used?

de ), Its, and

m rt met for

Must be passed to enter student teaching and
gain licensure {waived for student teaching
during COVID state of emergency)

Completed in 6 week methods practicum —
must pass with ‘3’ or above to pass course and
move onto student teaching

Completed in Student Teaching semester by
Student Teaching Coordinator

Completed in our second semester of
sequenced courses in assessment course, must
score '3’ or hi to ass assessment

Must be passed to enter student teaching and
gain licensure (waived for student teaching
during COVID state of emergency)

Completed in 6 week methods practicum —
must pass with ‘3’ or above to pass course and
move onto student teaching

Completed in Student Teaching semester by
Student Teaching Coordinator



How is the information Used?
(include target score(s), results, and report if target(s)
were met/not met/partially met for each instrument)

SLO(s) ULG* Measures/Instruments
Please include a clear description of the

Note: Measures instrument including when and where it is

might be used for
more than 1 SLO

administered

Completed in our second semester of
sequenced courses in assessment course, must
score ‘3’ or higher to pass assessment
Completed as collaborative project in second
semester of sequenced courses, must earn a ‘3’
to assessment

C, W, a. Methods Clinical Practice Completed in 6 week methods practicum —
S, Q, Assessment must pass with ‘3’ or above to pass course and
R Student Teaching Evaluation move onto student teaching
Special Education Assessment Completed in Student Teaching semester by
Report Student Teaching
d. Curriculum Unit Plan Completed in our second semester of
e. Literacy Lesson Plan sequenced courses in assessment course, must
score ‘3’ or higher to pass assessment
Completed as collaborative project in second
semester of sequenced courses, must earn a ‘3’
to pass assessment
Completed individually in Early Literacy course,
must earn ‘3’ or better
C, W, a. LBSI Certification Exam (prior to Must be passed to enter student teaching and
S, Q, Student Teaching) gain licensure (waived for student teaching
R b. Methods Clinical Practice during COVID state of emergency)
Assessment Completed in 6 week methods practicum —
c. Student Teaching Evaluation must pass with ‘3’ or above to pass course and
d. Literacy Lesson Plan move onto student teaching
e. IEP Completed in Student Teaching semester by
f.  Curriculum Unit Plan Student Teaching Coordinator
Completed individually in Early Literacy course,
must earn ‘3’ or better
Completed in capstone methods course, must
earn ‘3’ or better
Completed as collaborative project in second
semester of sequenced courses, must earn a ‘3’
to pass assessment
C, W, a. LBSI Certification Exam (prior to Must be passed to enter student teaching and
S, Q, Student Teaching) gain licensure {waived for student teaching
R b. Methods Clinical Practice during COVID state of emergency)
Assessment Completed in 6 week methods practicum —
c. Student Teaching Evaluation must pass with ‘3’ or above to pass course and
d. FBA/BIP move onto student teaching
e. Curriculum Unit Plan Completed in Student Teaching semester by

Student Teaching Coordinator

Completed in behavior management course as

scaffolding activity building on data collection as
com nentof IEP



d. Special Education Assessment

Report

e. Curriculum Unit Plan

SLO(s} ULG* Measures/Instruments How is the information Used?
Please include a clear description of the (include target score(s), results, and report if target(s)
Note: Measures instrument including when and where it is were met/not met/partially met for each instrument)
might be used for administered
more than 1 5LO
e. Completed as collaborative project in second
semester of sequence
C, W, a. LBSI Certification Exam (prior to a. Must be passed to enter student teaching and
S5, Q, Student Teaching) gain licensure (waived for student teaching
R b. Methods Clinical Practice during COVID state of emergency)
Assessment b. Completed in 6 week methods practicum —
c. Student Teaching Evaluation must pass with ‘3’ or above to pass course and
d. Literacy Lesson Plan move onto student teaching
e. Curriculum Unit Plan c. Completed in Student Teaching semester by
Student Teaching Coordinator
d. Completed individually in Early Literacy course,
must earn ‘3’ or better
e. Completed as collaborative project in second
semester of sequence
C, W, a. LBSI Certification Exam {prior to a. Must be passed to enter student teaching and
QR Student Teaching) gain licensure (waived for student teaching
b. Methods Clinical Practice during COVID state of emergency)
Assessment b. Completed in 6 week methods practicum —
c. FBA/BIP must pass with ‘3’ or above to pass course and

move onto student teaching

Completed in behavior management course as
scaffolding activity building on data collection as
important component of IEP

Completed in our second semester of
sequenced courses in assessment course, must
score ‘3’ or higher to pass assessment
Completed as collaborative project in second
semester of sequenced

*Please reference any University Learning Goal(s) (ULG) that this SLO, if any, may address or assess. C=Critical Thinking,
W=Writing & Critical Reading; S=Speaking and Listening; Q=Quantitative reasoning; R=Responsible Citizenship; NA=Not

Applicable
Assessment Data Across 4 years

Assessment Name

LBSI Certification Exam
Methods Clinical Practice
Assessment

Student Teaching Evaluation
FBA/BIP

Litera Lesson Plan
Curriculum Unit Plan
Assessment rt

{EP

129
94

97
97
102
80
112
93

Percent Standards
100%
98%

100%
97%
89%
100%
81%%
97%



Improvements and Changes Based on Assessment

1. Provide a short summary (1-2 paragraphs or bullets) of any curricular actions (revisions,
additions, and so on) that were approved over the past four years as a result of reflecting on the
student learning outcomes data. Are there any additional future changes, revisions, or
interventions proposed or still pending?

Data for each identified assessment is collected and analyzed each semester (Fall/Spring and summer
when offered). At the end of each academic year, all faculty review the collection of each assessment
analysis across 2-3 semesters. Faculty note changes, trends, strengths, and concerns. The collective
review is consolidated and discussed in Department Curriculum Committee (DCC) meetings. Over the
past four years, these yielded information that there was overlap in content for several SPE courses and
related Professional Education Courses. The DCC committee put forth a program changes that
eliminated three professional educations courses that were already being addressed in major
coursework. This change was approved through all college and university committees and the changes
went into effect Fall 2021. Additionally, new CEC professional standards were implemented in 2021 and
will be required for the next SPA cycle. In addition, Illinois has mandated the Culturally Responsive
Teaching and Leading (CRTL) standards which need to be implemented within the next couple of years.
The DCC will be working beginning SP 23 to review all undergraduate SPE courses to realign, redesign
and redevelop as needed to meaningful embed both the CEC and the CRTL standards into our
curriculum,.

2. Please provide a brief description or bulleted list of any improvements observed/measured in
student learning over the past four years. Be sure to mention any intervention made that has
not yet resulted in student improvement (if applicable).

Across the past four years, all assessment measures included, and aligned to the CEC professional
standards, have maintained a pass rate of 80% or higher; although this is slightly fower than our
previous 4 year assessment we believe COVID mitigation factors had an effect on this cycle of data. Due
to the changes required due to COVID, including changes in course delivery methods and the availability
of practicum, with associated practical application activities, the faculty have chosen not to take an
measures or implement any changes based on these data trends.

3. Using the form below, please document annual faculty and committee engagement with the
assessment process (such as the review of outcomes data, revisions/updates to assessment
plan, and reaffirmation of SLOs).

As mentioned above, data for each identified assessment is collected and analyzed each semester
(Fall/Spring). At the end of each academic year, all faculty review the collection of each assessment
analysis across 2-3 semesters. Faculty note changes, trends, strengths, and concerns. The collective
review is consolidated and discussed in Department Curriculum Committee (DCC) meetings, which is a
committee of the whole faculty. All curricular decisions, including addition or redesign of program
assessments, is discussed and acted on through DCC. All courses include key program assessments that
each faculty are responsible for facilitating and assessing.



History of Annual Review

Date of Annual Individuals/Groups who Results of the Review [i.e., reference proposed

Review Reviewed Plan chaNBes from #1 above, revised SLOS, etc. -)

9/15/21 CEC/CAEP Recognition Team Early Childhood Special Education Program Nationally
ReCO8Nized (see attached report)

1/4/22 CEC/CAEP Recoghnition Team Special Education Program Nationally Recognized {see

attached report)

The Department of Special Education KLBSI programXhas a mature assessment system that
maintains seamless data collection. Each assessment is aligned to the EIX X ndergraduate Student
Dean Review & Feedback  LearningR® oals, Illinois Professional Teaching Standards, and the Council for Exceptional Children
Preparation Standards. Kour years of data supporting candidate performance is provided. the
quality of the assessment system is evidenced by CEC X ational Recognition of the LBSI program.

TN

Dean or designee

Academic Affairs — Review & Feedback: B. S. Special Education

The SLO plan demonstrates clear learning outcomes for
both the LBS1 and ECSE programs. These programs are
two options for Special Education majors, with separate
certification exams. However, they share student learning
outcomes and undergo rigorous and regular review by the

e program moves forward, disaggregating the data would provide evidence of data trends and
ort existing programmatic curriculum/ Kha /énd fu‘iju:e curricular revisions.

Date

2022-11-14

Department Curriculum Committee and the CEC/CAEP Date

Recognition Team. The highly structured nature of the
assessment measures required by the Illinois Professional
Teaching Standards and the Council for Exceptional
Children Preparation Standards ensures close monitoring
of students’ progress through the programs. However, the
Department Curriculum Committee should be
commended for scrutinizing the coursework that students
complete in their professional pathways. The committee’s
decision to streamline the curriculum by removing
overlapping content and extra coursework demonstrates a
commitment to making the curriculum more efficient and
logical for students. This flexibility is key to implementing
new alignment requirements, such as Illinois’s Culturally
Responsive Teaching and Leading standards.

Suzie Park, VPAA Office



Year 4

Special Education: Early Childhood Special Education Program:
Student Learning Outcomes (SLOs) for Academic Programs

Please list all of the student learning outcomes for your program as articulated in the assessment plan.
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Overview of Measures/Instruments

SLO(s) uLG*

Measures/instruments

Please include a clear description of the

Note: Measures
might be used for
more than 1 SLO

1 C, W, a.
S, Q,

00
O =
Q)

instrument including when and where it is

administered

ECSE Certification Exam (prior to
Student Teaching)

Methods Clinical Practice
Assessment

Student Teaching Evaluation
Special Education Assessment
Report

ECSE Certification Exam (prior to
Student Teaching)

Methods Clinical Practice
Assessment

Student Teaching Evaluation
Special Education Assessment
Report

Curriculum Unit Plan

How is the information Used?

{include target score(s), results, and report if target(s)
were met/not met/partially met for each instrument)

Must be passed to enter student teaching and
gain licensure {waived for student teaching
during COVID state of emergency)

Completed in 6 week methods practicum —
must pass with ‘3’ or above to pass course and
move onto student teaching

Completed in Student Teaching semester by
Student Teaching Coordinator

Completed in our second semester of
sequenced courses in assessment course, must
score ‘3’ orhi  rto assassessment

Must be passed to enter student teaching and
gain licensure {waived for student teaching
during COVID state of emergency)

Completed in 6 week methods practicum —
must pass with ‘3’ or above to pass course and
move onto student teaching

Completed in Student Teaching semester by
Student Teaching Coordinator

Completed in our second semester of
sequenced courses in assessment course, must
score ‘3’ or higher to pass assessment
Completed as collaborative project in second
semester of sequenced courses, must earn a ‘3’
to assessment



SLO(s)

Note: Measures
might be used for
more than 1 SLO

uLG*

Measures/Instruments

Please include a clear description of the
instrument including when and where it is

administered

How is the information Used?

(include target score(s), results, and report if target(s)
were met/not met/partially met for each instrument)

B2
Qo

a. Methods Clinical Practice
Assessment

b. Student Teaching Evaluation

c. Special Education Assessment
Report

d. Curriculum Unit Plan

e. Early Literacy Lesson Plan

Completed in 6 week methods practicum —
must pass with ‘3’ or above to pass course and
move onto student teaching

Completed in Student Teaching semester by
Student Teaching

Completed in our second semester of
sequenced courses in assessment course, must
score ‘3’ or higher to pass assessment
Completed as collaborative project in second
semester of sequenced courses, must earn a ‘3’
to pass assessment

Completed individually in Early Literacy course,
must earn ‘3’ or better

~® Qo0

ECSE Certification Exam (prior to
Student Teaching)

Methods Clinical Practice
Assessment

Student Teaching Evaluation
Early Literacy Lesson Plan

I[EP

Curriculum Unit Plan

Must be passed to enter student teaching and
gain licensure (waived for student teaching
during COVID state of emergency)

Completed in 6 week methods practicum -
must pass with ‘3’ or above to pass course and
move onto student teaching

Completed in Student Teaching semester by
Student Teaching Coordinator

Completed individually in Early Literacy course,
must earn ‘3’ or better

Completed in capstone methods course, must
earn ‘3’ or better

Completed as collaborative project in second
semester of sequenced courses, must earn a ‘3’
to pass assessment

ECSE Certification Exam (prior to
Student Teaching)

Methods Clinical Practice
Assessment

Student Teaching Evaluation
FBA/BIP

Curriculum Unit Plan

Must be passed to enter student teaching and
gain licensure (waived for student teaching
during COVID state of emergency)

Completed in 6 week methods practicum —
must pass with ‘3’ or above to pass course and
move onto student teaching

Completed in Student Teaching semester by
Student Teaching Coordinator

Completed in behavior management course as
scaffolding activity building on data collection as
important component of IEP

Completed as collaborative project in second
semester of sequence

Il
=

ECSE Certification Exam (prior to
Student Teaching)

Methods Clinical Practice
Assessment

Student Teaching Evaluation
Early Literacy Lesson Plan
Curriculum Unit Plan

Must be passed to enter student teaching and
gain licensure (waived for student teaching
during COVID state of emergency)

Completed in 6 week methods practicum —
must pass with ‘3’ or above to pass course and
move onto student teaching

Completed in Student Teaching semester by
Student Teaching Coordinator




SLO(s) ULG* Measures/Instruments
Please include a clear description of the
Note: Measures instrument including when and where it is

might be used for
more than 1 5L0O

foXe)
~ =

administered

a. ECSE Certification Exam (prior to
Student Teaching)
b. Methods Clinical Practice

Assessment

c. FBA/BIP

d. Special Education Assessment
Report

e. Curriculum Unit Plan

How is the information Used?

(include target score(s), results, and report if targei(s)
were met/not met/partially met for each instrument}

Completed individually in Early Literacy course,
must earn ‘3’ or better

Completed as collaborative project in second
semester of  uence

Must be passed to enter student teaching and
gain licensure (waived for student teaching
during COVID state of emergency)

Completed in 6 week methods practicum —
must pass with ‘3’ or above to pass course and
move onto student teaching

Completed in behavior management course as
scaffolding activity building on data collection as
important component of IEP

Completed in our second semester of
sequenced courses in assessment course, must
score ‘3’ or higher to pass assessment
Completed as collaborative project in second
semester of sequenced

*Please reference any University Learning Goal(s) (ULG) that this SLO, if any, may address or assess. C=Critical Thinking, W=Writing & Critical
Reading,; S=Speaking and Listening; Q=Quantitative reasoning; R=Responsible Citizenship; NA=Not Applicable

Assessment Data Across 4 years

Assessment Name

LBSI Certification Exam
ECSE Certification Exam
ECSE Methods Clinical Practice
Assessment

Student Teaching Evaluation
FBA/BIP

Early Literacy Lesson Plan
ECSE Curriculum Unit Plan
ECSE Assessment Report
ECSE IEP

50
50
32

50
27
62
34
40
33

Percent Meet/Exceed Standards

100%
100%
97%

100%
100%
82%
94%
93%
94%



Improvements and Changes Based on Assessment

1. Provide a short summary (1-2 paragraphs or bullets) of any curricular actions (revisions, additions, and so on)
that were approved over the past four years as a result of reflecting on the student learning outcomes data. Are
there any additional future changes, revisions, or interventions proposed or still pending?

Data for each identified assessment is collected and analyzed each semester (Fall/Spring and summer when offered). At
the end of each academic year, all faculty review the collection of each assessment analysis across 2-3 semesters.
Faculty note changes, trends, strengths, and concerns. The collective review is consolidated and discussed in
Department Curriculum Committee (DCC) meetings. Over the past four years, these yielded information that there was
overlap in content for several SPE courses and related Professional Education Courses. The DCC committee put forth a
program changes that eliminated three professional educations courses that were already being addressed in major
coursework. This change was approved through all college and university committees and the changes went into effect
Fall 2021. Additionally, new CEC professional standards were implemented in 2021 and will be required for the next SPA
cycle. In addition, [llinois has mandated the Culturally Responsive Teaching and Leading (CRTL) standards which need to
be implemented within the next couple of years. The DCC will be working beginning SP 23 to review all undergraduate
SPE courses to realign, redesign and redevelop as needed to meaningful embed both the CEC and the CRTL standards
into our curriculum.

2. Please provide a brief description or bulleted list of any improvements observed/measured in student learning
over the past four years. Be sure to mention any intervention made that has not yet resulted in student

improvement (if applicable).

Acrass the past four years, all assessment measures included, and aligned to the CEC professional standards, have
maintained a pass rate of 80% or higher. The impact of COVID mitigation factors is believed to have had an effect on this
cycle of data. Due to the changes required due to COVID, including changes in course delivery methods and the
availability of practicum, with associated practical application activities, the faculty have chosen not to take any
measures or implement any changes based on these data trends.

3. Using the form below, please document annual faculty and committee engagement with the assessment
process (such as the review of outcomes data, revisions/updates to assessment plan, and reaffirmation of SLOs).

As mentioned above, data for each identified assessment is collected and analyzed each semester (Fall/Spring). At the
end of each academic year, all faculty review the collection of each assessment analysis across 2-3 semesters. Faculty
note changes, trends, strengths, and concerns. The collective review is consolidated and discussed in Department
Curriculum Committee (DCC) meetings, which is a committee of the whole faculty. All curricular decisions, including
addition or redesign of program assessments, is discussed and acted on through DCC. All courses include key program
assessments that each faculty are responsible for facilitating and assessing.



History of Annual Review
Date of Annual Indivi?u::lls/Groups who Reviewed Results of the Review (i.e., reference proposed changes from #1
Review Plan above, revised SLOs, etc..) :
9/15/21 CEC/CAEP Recognition Team Early Childhood Special Education Program Nationally Recognized
(see attached report)
1/4/22 CEC/CAEP Recognition Team Special Education Program Nationally Recognized (see attached
report)

The Department of Special Education RECSE programXhas a mature assessment system that maintains
seamless data collection. Each assessment is aligned to the EIX K ndergraduate Student Learning K oals,
Dean Review & Feedback  Tllinois Professional Teaching Standards, and the Council for Exceptional Children Preparation
Standards. Kour years of data supporting candidate performance is provided. the quality of the assessment
system is evidenced by CECH K ational Recognition of the ECSE program. As the program moves forward,
isaggregating the data would provide evidence of data trends and support existing programmatic

urriculum/policies and future curriculaz ae\fy)gs/ q
N

Dean or designee Date

Academic Affairs — Review & Feedback

The SLO plan demonstrates clear learning outcomes for

both the LBS1 and ECSE programs. These programs are

two options for Special Education majors, with separate

certification exams. However, they share student 2022-11-14
learning outcomes and undergo rigorous and regular
review by the Department Curriculum Committee and
the CEC/CAEP Recognition Team. The highly
structured nature of the assessment measures required
by the Illinois Professional Teaching Standards and the
Council for Exceptional Children Preparation Standards
ensures close monitoring of students’ progress through
the programs. However, the Department Curriculum
Committee should be commended for scrutinizing the
coursework that students complete in their professional
pathways. The committee’s decision to streamline the
curriculum by removing overlapping content and extra
coursework demonstrates a commitment to making the
curriculum more efficient and logical for students. This
flexibility is key to implementing new alignment
requirements, such as Illinois’s Culturally Responsive
Teaching and Leading standards.

Date

Suzie Park, VPAA Office



NATIONAL RECOGNITION REPORT
Preparation of Special Educators (2012 Standards)

National recognition of this program is dependent on the review of the program by representatives of the Council
for Exceptional Children (CEC).

COVER PAGE

Name of Institution
Eastern Illinois University
Date of Review

MM DD YYYY
oo |/l5  |/R021 |

This report is in response to a(n):
O Initial Review
(' Revised Report

'

! Response to Conditions Report
Program(s) Covered by this Review

Special Education - Early Childhood
Grade Level(1)

Birth - 8

(1) e.g. Early Childhood; Elementary K-6
Progl_‘am Type B D

Early Childhood Birth - 8

Award or Degree Level(s)

C Baccalaureate

O post Baccalaureate
O Master's

O Ppost Master's

2 O

Specialist or C.A.5.
./ Doctorate
' Endorsement only

PART A - RECOGNITION DECISION

SPA decision on national recognition of the program(s):
s . .

C* Nationally recognized

2 Nationally recognized with conditions

' Further development required OR Nationally recognized with probation OR Not

nationally recognized [See Part G]

Test Results (from information supplied in Assessment #1, if applicable)
The program meets or exceeds SPA benchmarked licensure test data requirement, if applicable:

O Yes
O No



C Not applicable

O Not able to determine
Comments, if necessary, concerning Test Results

This report states that; The candidates who the Pearson Mild Interventions
Assessment passed and exceeded the cut score of 220 points. Across the four
domains of the assessment ,candidate scores showed the greatest strength in
Foundations and Professional Knowledge and the Lowest strength in Individualized
Programs”

Summary of Strengths

PART B - STATUS OF MEETING SPA STANDARDS

F nc da  Spedi n s ugha ie

d ly th Il ran t e s,and la tive

o] ha or s for a n andcl al eriences are
supervised by qualified professionals.

Met Met with Conditions Not Met

'::" {;" (:)

Comment:

and Clinical Practice Standard.
Standard 1: Learner Development and Individual Learning Differences

Beginning special educa professi |s understand how jonal s may inte with development and learning and
use this knowledge to p de mean ul and challenging g ex liences for iduals with exceptionalities.

onals understand how la cu and family back  und influence the

S.

onals use understanding lop and individual d  rences to respond to the
Met Met with Conditions Not Met
C O O
Comment:

This report cites assessments, 1, 3, 4, and 8 in support of Standard 1: Learner
development and Individual learning Differences

cia h n
up d ition of
| gn d h CEC

wledge and skill statements. All candidates



are successful on the subsection of the test pertinent to Standard 1

Though not identified by the program, Assessment 2 also provides evidence for this
tandard. Learner Development and Individual Differences, rubric components 1
Candidate Demonstrates an Understanding of the Impact of Individual Differences in
oung Child's Deve opment" and component 2 "Candidate Demonstrates an
nderstanding of the Impact of Individual Differences on Learning". For component 1
Candidate Demonstrates an Understanding of the Impact of Individual Differences in
oung Child’'s Development' in both Fall 2019 and Fall 2020 all candidates (100%)

ceeded, or consistently exceeded standards with Fall 2019 means of 4.17 and Fall

2020 mean of 4.5. For component 2, "Candidate Demonstrates an Understanding of
e Impact of Individual Differences on Learning" in both Fall 2019 and Fall 2020 all

ndidates (100%) exceeded, or consistently exceeded standards with Fall 2019
eans of 4.17 and Fall 2020 mean of 5.00.

Assessment 8 Learner Development and Individual Differences is most thoroughly and
directly assessed in rubric components 1 'Develops Anticipatory Set' and 2 'Develops
Student Objective'. For component 1 '‘Develops Anticipatory Set'. Candidate outcomes
indicate candidates consistently achieve candidates consistently exceeded this
ndard with a mean score of 4.33. Rubrics align with Standard 1 elements and
pecialty sets.

The preponderance of the evidence establishes that the program assessments align
with Standard 1, and that the program candidate data indicate candidates are
mastering the respective knowledge and skills

Standard 2: Learning Environments

nning s al ed pro ionals cre safe, inclusive, culturally re sive |  ning envi ents so that indiv Is
except lities e ac and effec learners and develop emot well- ng, positi cial interactions,
self-determination.

(2.1) inning special tion professionals through collaboration with general ors and other colleagues create safe,
inclus culturally res e learning environments to engage individuals with e nalities in meaningful learning
activities and social interactions.



(2.2) Beginning special education professionals use motivational and instructional interventions to teach individuals with

exceptionalities how to adapt to di ronments.
(2.3) Beginning special education Is know how to intervene safely and appropriately with individuals with

exceptionalities in crisis.

Met Met with Conditions Not Met
Qmment: O O

is report cites assessments, 1,2,4,and 6 in support of Standard 2: Learning
nvironments

essment 1 All candidates are successful on this state test. In addition, the
ndidates are successful on the subsection learning environments and social
nteraction. Though one year 10/13 and for the second year 7/8 passed the test, the
verall mean of this subsection was above the state requirement.

ssessment 2: Methods Clinical Practice Assessment (SPE 4920) Candidates
llaborate with general educators and other professionals to create safe, inclusive,
lturally responsive learning environments to engage young children in meaningful
earning activities and social interactions rubrics align with the elements of Standard
CEC Standard 2 and its corresponding elements relating to Learning Environments
s addressed in component 3 "Candidate demonstrates an understanding for the need
r safe, engaging and inclusive learning environments". For both cycles of data all
ndidates met, exceeded or consistently exceeded this standard with a Fall 2019
mean of 4.17 and a Fall 2020 mean of 3.0. This provides strong evidence candidates
ollaborate with general educators and other professionals to create safe, inclusive,
lturally responsive learning environments to engage young children in meaningful

earning activities and social interactions.

ssment 4 Student teaching Unit Assessment described as a performance

ssessment completed during STG 4000, Multicultural/Disabilities Practicum and STG

001:Student Teaching clearly aligns with the elements of Standard 2 particularly in
understanding of emergency response procedures as required under the School Safety
Dril Act [105 ILCS 128], including school safety and crisis intervention protocol, initial
response actions (e.g., whether to stay in or evacuate a building), and first response

medical emergencies The candidate initiates outreach and works regularly with
chool personnel and families through empowering partnerships to promote fair and

qual learning

essment 6 Content Knowledge and Pedagogical and Professional Knowledge, Skills,

nd Dispositions - Early Childhood Special Education Assessment Summary Report
(ASR) (SPE 4820) Provides evidenced that candidates modeling professional behavior

nd appropriate dispositions, participating in professional activities and employing
leadership skills to contribute to personal growth and schoo improvement, reflecting
on professional practice and using professional literature/materials to adjust
instruction and advocating on behalf of students and families The preponderance of
evidence establishes that the program assessments align with Standard 2 and that the
program candidate are mastering the respective knowledge and skills.
Standard 3: Curricular Content Knowledge

Beginning special education professionals use knowledge of general and specialized curricula to individualize learning for
individuals with exceptionalities.



ng

(3.3) Beginning special education professionals modify general iduals
with exceptionalities. ’

Met Met with Conditions Not Met
é:i'mment: O O

This report cites assessments; 1, 2,4, and 6 in support of Standard 3 Curricular
Content Knowledge

Assessment 1 ILTS Exam 152 Early Childhood Special Education addresses curricular
content knowledge as an objective computerized test with a time limit. The subsection
Planning and delivering Instructional Content is applicable to this standard. One year
of ddata provides a 92% pass rate, and the second 100%.

Assessment 2 Methods Clinical Practice Assessment (SPE 4920) Curricular Content
}Knowledge, is directly related to Diverse Subject Areas and Strategies. "Candidate
Demonstrates an Understanding of Central Concepts and Structures for Early
Childhood Curriculum”, "Candidate Uses General and Specialized Early Childhood
Curriculum", and "Candidate Adapts and Modifies Early Childhood Curriculum". For
both cycles of data, all candidates met, exceeded or consistently exceeded these
standards. Means for the three components in Fall 2019 were 4.17, 4.00, and 4.33
respectively. In Fall 2020 they were 4.5, 4.00, and 4.5 respectively Rubrics are well
aligned with Standard 3, elements and specialty sets

Assessment 4 Student Teaching Unit Assessment aligns with the elements and
specialty sets as follows; Candidates were evaluated on the following items: their
ability to demonstrate central concepts, methods of inquiry, and structures of the
discipline (3.1); adapts curricular content and pedagogy to address learners'
conceptual and pedagogical needs (3.3); fosters learners' conceptual development of
subject matter content through critical thinking and inquiry, including the use of
higher order questioning skills (3.1 and 3.2); and selects and implements instructional
and assistive technology when creating content area instruction and learning
experiences for all children (3.2). In Fall of 2020 mean performance ratings ranged
from 4.10 to 4.70 indicating that candidates earned a rating above "meets standards”.
Candidates performed the highest on adapting curricular content and pedagogy and
lowest on fostering the young child's conceptual development of subject matter
content. Mean performance ratings from Spring 2021 ranged from 4.40 to 4.80.
Candidates performed the highest (4.80) on their ability to demonstrate central
ncepts. Rubrics align with the Elements and specialty sets of Standard 3

Assessment 6 Content Knowl and Peda caland P | K dge, Is,
and Dispositions - - Early Chi d Special cation As Su y Re
(ASR) (SPE 4 relates to Standard with e ri flum
based assess as well as standardized to a

appropriate reports. All rubrics present obs bl d ives

and align with with Standard 3.



he preponderance of the evidence establishes that the program assessments align
ith Standard 5 and that the program candidates data indicate candidates are
mastering the respective knowledge and skills.
Standard 4 Assessment

Beginning special education professionals use multiple methods of assessment and data-sources in making educational
decisions.

(4.1) Beginning special education professionals select and use technically sound formal and informal assessments that
minimize bias
of measurement principles and practices to interpret

als with alities
with col nd families use multiple types of assessment
alities

Is with exceptionalities to work toward quality learning and

Met Met with Conditions Not Met
©) O O
Comment:

This reports cites assessments; 2, 4, 5, 6, 7, and 8 in support of Standard 4:
Assessment

specialty sets.

Assessment 6 Candidates uses various types of assessment strategies to collect data

|
|



drive formal instructional decisions such as eligibility as well as to day-to-day

nstructional decisions (4.1). Candidate collects data from a variety of relevant sources
(the learner, family, and school and community professionals) across various

nvironments to establish data reliability and validity (4.3 and 4.4). Knowledge of

ssessment terminology as well as the advantages and limitations of assessment
instruments is essential to interpreting data to develop a learning profile for learners
that is appropriate (4.2).
Assessment 7 Content Knowledge and Pedagogical and Professional Knowledge and
Skills -Early Childhood/Special Education Unit Plan (SPE 4720) Candidate creates a
record-keeping system appropriate to accurately recording the young child's
performance on unit lesson objectives and status of completion of unit goals,
maintaining records of performance to monitoring the progress of young child's

per
Ass 8 Content Knowledge and Ped ical and sional Knowledge and
Skills - Early Childhood Special Education Literacy n Plan in Assessment, is

documented in rubric component 8 : Develops Relevant Data Collection
System'relation to Standard 4

p am assessm s align
m didate data cate
S

Beginning special ed  tion professionals select, pt, and use a repertoire of evidence-based instructional strategies to
advance learning of viduals with exceptionalit

(5.1) ng special pro nals v al e earn
and li factors in ion, opm ti of e fori
(5.2) ng special pro nals s su n sess
ua it
nn o} o} ionals ve ve ems and a
as s u rt the of ith
nn o} 0 jonals ng me on skills of
ivi s with excepti s
5) inning special ion professionals Jop and implement a variety of education and transition p for
ivi s with excepti s across a wide r of settings and different learning experiences in collabora with
ilies, a s
specia ionp i s teach to e nd pro generalization of learn
specia ion p i s teach cr s nary k dge and skills such as cal thinking and
to ind with t fities.
Met Met with Conditions Not Met
O O O
Comment:

is report cites assessment. 2, 3, 4, 5, and 8 in support of Standard 5: Instructional
lanning Strategies

essment #2: Methods Clinical Practice Assessment (SPE 4920) in Methods Clinical
Practice Assessment (SPE 4920) Each candidate plans an IP based on assessment
- ata. Candidates are successful on the indicators related to instructional planning

.Assessment 3 -Instructional Planning and Strategies: idates n and an
implement longitudinal IEP that contains prioritized ac ic and ional goals with
a pa g , and
a es d t r's needs,

a s, p I



culturally responsive to the diverse needs of the young learner. Candidates are
Esuccessful on this assessment.
sessment 4- Instructional Planning and Strategies: Candidates utilize individual
bilities, interests, learning environments, and cultural and linguistic factors when
esigning, implementing and adapting learning experiences for learners with mild-
oderate exceptionalities
sessment 5 Instructional Planning and Strategies, is assessed in rubric component
3 "Uses technology to support planning and assessment of the FBA/BIP". For this
mponent in Fall 2020 5 of 5 (100%) of candidates met or consistently exceeded this
tandard with a mean of 4.20. In Spring 2021 3 of 3 (100%) of candidates met this
tandard w th a mean of 3.0. Candidates can use technology to support instructiona
assessment, planning and delivery as well as use strategies to enhance language
evelopment and communicat on skills in young children.

ssessment 8 - Early Childhood Special Education Early Literacy Lesson Plan Based on
case study of a young child with language and communication skills reflecting
ltural and linguistic differences and child's need for support of alternative,
ugmentative, and/or assistive technologies, Each candidate is required to develop an
arly literacy lesson plan including key components of anticipatory set, objective,
rview, rationale, modeling, and checking for understanding, guided practice,
ndependent practice, and closure and follow the lesson plan format provided by the
nstructor.

!In re to the cited Asse s, the d iption, scoring rubric, and program
cand data for each are t and al d to each other.

Standard 6: Professional Learning and Ethical Practice

Beginning special n ssionals use foun onal know of the field and the their pr S | Ethical Principles
and Practice Stan in special education ctice, to e in lifelong learning, and to a the profession.

(6.1) Beginning special education professionals use professional Ethical Principles and Professional Practice Standards to guide
foundational knowledge
t diversity is a part of families, cultures, and schools, and that

tion services
icance of lifelong learning and participate in professional

activi learn communities.

(6.5) ng sp | education professionals advance the profession by engaging in activities such as advocacy and
ment

(6.6) nning special education professionals provide guidance and direction to paraeducators, tutors, and volunteers.
Met Met with Conditions Not Met

O O O

Comment:

This report cites assessments 2, 4, and 5 in support of Standard 6: Professional
arning and Ethical Practice

sment 2 Methods Clinical Practice Assessment (SPE 4920) in Methods Clinical
actice Assessment (SPE 4920) There are three rubric elements that support that
students are successful on the standard,.

Assessment 4 Instructional Planning and Strategies: Pedagogical and Professional



Knowledge, Skills, and Dispositions - Early Childhood Special Education Student
eaching Evaluation aligns with standard 6 Candidates are required to use
undational knowledge in special education to inform their practice. Knowledge of
milies and their role in special education, laws and standards governing the delivery
f quality special education services, as well as current issues that impact service

delivery are all key pieces of information candidates need to engage in professional

and ethical behavior Candidates use reflection to self-evaluate their skills in providing
meaningful learning experiences to learners with exceptionalities and to facilitate their
professional growth (6.4). As candidates develop in their knowledge and skills, they
can informa ly as well as formally advocate for learner access and meaningful inclusion

. Candidates are successful with these rubric items.

onent

h this
align

Standard 7: Collaboration

Be ning sp d with famil educators, related ce providers, ind  uals with

ex tionalit d cles in cul ponsive ways to a s the needs of in  duals with

ex tionalit o} s.

(7.1) Beginning special education professionals use th abora

(7.2) Beginning special education professionals serv s a es

(7.3) Beginning special education professionals use ab of ind als with exceptionalities

across a wide range of settings and collaborators

Met Met with Conditions Not Met

O O O

Comment:

is report cites assessments 1, 2, 4, and 8 in support of Standard 7: Collaboration

essment 1 ILTS Exam 152 Early Childhood Special Education supports the
nowledge base and theory supporting collaboration through high pass rates and
rong performance on the "Maintaining Effective Communication, Collaboration and
Professionalism" subsection of this test.
Assessment 2 Methods Clinical Practice Assessment (SPE 4920) Three components ofg
this assessment address collaboration; candidates are successful on these
assessments

Assessment 4 contains four components related to collaboration. Candidates were
evaluated on their ability to build and maintain collaborative relationships to foster
cognitive, linguistic, physical, and social and emotional development, work with schoo
ersonnel and families through cooperative partnerships to promote fair and equal
earning opportunities for overall learner well- being utilize collaborative problem-
solving and conflict resolution skills to effectively work with school personnel for the
purposes of planning, instruction and assessment to support the growth and learning
of all learners. When sharing data with the family, the candidate uses positive and
argon-free language to discuss both the child's strengths and needs



iAssessment 8 does not isolate collaboration but incorporates within the Early
Childhood Special Education Early Literacy Lesson plan based on a case study
%The preponderance of the evidence establishes that the program assessment align
with Standard 7, and that the program candidate data indicate candidates are

mastering the respective knowledge and skills.

PART C - EVALUATION OF PROGRAM REPORT EVIDENCE

C.1. Candidates’ knowledge of content

Candidates are consistently successful on assessments of knowledge of content.
C.2. Candidates’ ability to understand and apply pedagogical and professional content knowledge, skills, and
dispositions

The preponderance of the evidence presented for the program assessments and the
extent of their alignment to the major elements of the CEC Preparation Standards (or
does not) establishes candidates' satisfactory ability to understand and apply
pedagogical and professional content knowledge, skills, and dispositions.

C.3. Candidate effects on P-12 student learning _
The preponderance of the evidence presented for the program assessments and the
extent of their alignment to the major elements of the CEC Preparation Standards
establishes candidates' satisfactory ability to understand and implement practices that
will positively impact birth- 8 Early Childhood students with special needs. Students
engage in the assessment, use the data for planning, implement the plan, and monitor
progress.

Among the evidence, the use of standardized and curriculum based measures.
Candidates provide instruction based on assessment outcomes create an assessment
report including recommend interventions based on research, creates and maintains
records of student progress and reevaluate periodically.

PART D - EVALUATION OF THE USE OF ASSESSMENT RESULTS

Evidence that assessment results are evaluated and applied to the improvement of candidate performance and
strengthening of the program (as discussed in Section V of the program report)

The program assessment system has three feedback loops. Based on a series of
review, the program develops revisions of assessments and program content. An
example is that in review of of field placements, a mismatch in theoretical frameworks
was noted. This finding required examination of mentors and sites.

PART E - AREAS FOR CONSIDERATION

Areas for consideration

PART F - ADDITIONAL COMMENTS

F.1. Comments on Section I (Context) and other topics not covered in Parts B-E:

F.2. Concerns for possible follow-up by the CAEP site visitors:



PART G -DECISIONS

Please select final decision:

© National Recognition. The program is recognized through the semester and year
of the provider's next CAEP accreditation decision in 5-7 years. The Recognition
Report will serve as program level evidence for the accreditation cycle it has been
initiated.To retain recognition and to gather new evidence for the next
accreditation cycle, another program report must be submitted mid-cycle
3 years in advance of the next scheduled accreditation visit. The program
will be listed as Nationally Recognized through the semester of the next CAEP
accreditation decision on websites and/or other publications of the SPA and CAEP.
The institution may designate its program as Nationally Recognized by the SPA,
through the semester of the next CAEP accreditation decision, in its published
materials. Please note that once a program has been Nationally Recognized, it may
not submit another report addressing any unmet standards or other concerns cited

in the recognition report.

Please click ""Next"

This is the end of the report. Please click "Next" to proceed.



NATIONAL RECOGNITION REPORT
Preparation of Special Educators (2012 Standards)

National recognition of this program is dependent on the review of the program by representatives of the Council
for Exceptional Children (CEC).

COVER PAGE

Name of Institution
!Eastern Illinois University

Date of Review

MM DD YYYY
ot [/f4 /ko22 |
This report is in response to a(n):
@ Initial Review

C  Revised Report

O Response to Conditions Report
Pro_gram(s) Covered by this Review

Standard Special Education (LBSI) Option K-12

Grade Level(1)

K-12

(1) e.g. Early Childhood; Elementary K-6
Program Type

Special Education-Mild/Moderate Disabiiities
Award or Degree Level(s)

C  Baccalaureate

O Ppost Baccalaureate

O Master's

Post Master's \

Specialist or C.A;'S;;ﬁ\: ;.

Doctorate

Endorsement only

T
'

O O O«

PART A - RECOGNITION DECISION

SPA decision on national recognition of the program(s):
Y

' Nationally recognized
2 Nationally recognized with conditions

' Further development required OR Nationally recognized with probation OR Not

nationally recognized [See Part G]

Test Results (from information supplied in Assessment #1, if applicable)
The program meets or exceeds SPA benchmarked licensure test data requirement, if applicable:

O Yes
O No



5

" Not applicable

(U Not able to determine
Comments, if necessary, concerning Test Results:

%Assessment 1: The Pearson Core -Mild Intervention is the State Licensure Test all
candidates demonstrate mastery the skills on the test. As a multiple choice
assessment it primarily covers content knowledge. The Special Education k-12 aligned
with the State assessment and requires candidate to demonstrate the knowledge and

skills in natural settings.
Summary of Strengths:

PART B - STATUS OF MEETING SPA STANDARDS

Field Experiences and Clinical Practice Standard. Special education candidates progress through a series of
developmentally sequenced field experiences for the full range of ages, types and levels of abilities, and collaborative
opportunities that are appropriate to the license or roles for which they are preparing. These field and clinical experiences are

supervised by qualified professionals.

Met Met with Conditions Not Met

C O O

Comment:

Field experiences as described in sections I Context, and the IEP process, and the

adherence to the CEC Standards support the candidates progress through a series of
equenced field experiences for the full range of ages, types and levels of disabilities,
nd collaborative opportunities appropriate to the license or roles for which the

ndidates are being prepared. Candidates are accountable for the knowledge and

skills as informed by the CEC "Individualized Independence Curriculum™

These field and clinical experiences are supervised by qualified professionals.

Standard 1: Learner Development and Individual Learning Differences

Beginning al educa professi understand how jonal s may inte with develop and learning and
use this k dgetop de mean | and challenging gex iences for iduals with e ionalities.

(1.1) Beginning special education professionals understand how language, culture, and family background influence the

learning of indiv s except lities.

(1.2) Beginning ia cation essionals use understanding of development and individual differences to respond to the
needs of individuals with exceptionalities.

Met Met with Conditions Not Met

®] O O

Comment:

his report cites assessments 1,3,4, and 8 as evidence of Standard 1: Learner
evelopment and Individual Learning Differences

Assessment 1: Licensure Exam Package - LBSI Special Education Content Test (155)
and Special Education General Curriculum Test (163). Content Test is designed to
assess the candidate's knowledge of content across di lities excluding hearing and

vision, speech and language, and early childhood special education across the K-12
nd relevant expectations for teacher

Illinois as defined by the Illinois Content
ulum (0163) Exam is designed to assess
ular content across academic areas across
four subareas: reading and literacy, math,



natural sciences, and social sciences.

Assessment 3 SPE 4530: Literacy (Language/Reading) Lesson Plan Candidates
nderstand the influence of development, individual differences, and cultural factors
ave on literacy instruction (1.1 and 1.2); Candidates consider prior literacy

experiences of the learner (1.1); and Candidates understand the impact of individual

differences and the impact of the disability on the setting Candidates consistently

passed this assessment

Assessment 4 Pedagogical and Professional Knowledge, Skills, and Dispositions -
Learning Behavior Specialist I Student Teaching Evaluation Candidates are required to
use their knowledge of development and individual learning differences to define
performance expectations and provide challenging content and learning opportunities
for learners with mild-severe exceptionalities. The candidate must also ensure that
learning experiences are commensurate with each learner's abilities. Candidates’
aster is evident in rubric score and well aligned with the elements of Standard 1

sessment 8 Curriculum Unit Plan for Individuals in Individualized Independence
Curriculum (SPE 3700) The "Instructional Unit Plan" requires candidates conduct a
needs assessment at their field experience site, design an instructional unit,
implement the unit at their field experience site with a group of clients, collect impact
data on the effectiveness of activities of the unit, and submit the unit and a report
reflecting the data and an analysis of the data respective to impact. The instructional
unit must be specific to transition, daily living, social skills, other functional areas, and
must address communication skills, including consideration and incorporation of
iaugmentative and assistive communication

r f ence establishes tha pro m ts align
t program candidates' ind e are
ti owledge and skills.

Standard 2: Learning Environments

nning s al ed pro jonals cre  safe, inclusive, culturally re sive learning environments so that ind Is
except lities e ac and effec learners and develop emot well-being, positive social interactions
self-determination.
(2.1) inning special tion professionals through collabo  on with general ors and other colleagues create safe,
inclus culturally res e learning environments to engag  dividuals with e nalities in meaningful learning
activities and social interactions.
(2 Beginning special ed  tion Is u nal and in en s to teach duals with
ex tionalities how to ad to di ron
(2 Beginning special ed  tion Is k intervene pri y with indi Is with

exceptionalities in crisis.

Met Met with Conditions Not Met
@) O O
Comment:

is report cites assessments 1, 2, and 4 in support of Standard 2: Learning
Environments

sessment 1: support of Standard 2 states that Learning Environments and Social
nteraction can be found in candidate performance on Subarea IV of the LBS1 test,



"Managing the Learning Environment and Promoting Students' Social Interaction Skill
nd Communication evidenced by passing test scores.

sessment 2 Candidate fosters cultural understanding, safety and emotional well-
eing, positive social interactions, and active engagement of learners with mild-severe
xceptionalities. The candidate clearly communicates what behavior would and would
ot be tolerated, monitors rule compliance, and provides appropriate consequences
nd reinforcement includes knowledge and use of universal precautions. The rubric
upporting the assessment is by the inclusion of 5 levels of achievement resulting in
kewed outcomes particularly when numbers are small, and scoring is subjective

sessment 4 Assessment Pedagogical and Professional Knowledge, Skills, and
Dispositions - Learning Behavior Specialist I Student Teaching Evaluation Learning
nvironments: Candidates are expected to use their knowledge of learning
nvironments to create and maintain a safe, engaging, and inclusive learning
nvironment where learners with various exceptionalities are respected and valued
2.1). Candidates use a variety of positive behavioral interventions to prevent and
ntervene with learners who engage in challenging behavior (2.2). Additionally,
ndidates are prepared with crisis intervention strategies when a learner's behavior
ches a level that is unsafe to the learner, peers, and school professionals (2.3 -
note candidates are not allowed to use restraint) Rubrics support the assessment the
utcomes the 5 levels of achievement provide little differentiation creating a

ubjective assessment

e preponderance of the evidence establishes that the program assessments align
ith Standard 2, and that the program candidate data indicate candidates are
astering the respective knowledge and skills. align with the elements and specialty

of Standard 2

ard 3: Curricular Content Knowledge

Beginning special education professionals use knowledge of general and specialized curricula to individualize learning for
individuals with exceptionalities.

al concepts, str of the discipline, and tools of
edge, integrate isciplinary skills, and develop
alities
use general and specialized content knowledge for teaching
viduals with exceptionalities
(3.3) Beginning special education professionals modify general and specialized curricula to make them accessible to individuals

with exceptionalities.

Met Met with Conditions Not Met
© O O
Comment:

is report cites assessments 1, 2, 3, 4, and 5 as evidence of Standard 3: Curricular
ntent Knowledge

essment 1 Licensure Exam Package - LBSI Special Education Content Test (155)
nd Special Education General Curriculum Test (163) CEC Standard 3, Curricular
ntent Knowledge, most directly addressed within the Special Education Genera
urriculum Test (163). The exam focuses on four subareas: reading and literacy,
math, natural sciences, and social sciences. Candidates are evaluated on curricular
oncepts and pedagogy related to the general education curriculum. Across the 2019-



i2020 and 2020-2021 data sets, candidates perfo the strongest on the ng

and Literacy Subarea. 96% percent of the candid (25 of 26) met or exc the
5240 required pass score. In 2019-2020 the mean score on the Reading and Literacy
Subarea was 258 and was 262 in 2020-202 S med les I

‘Math and Natural Science Subareas in Fall 2 3 he cand S
exceeded the 240 required pass score. How d rove in -

when 81% of candidates and 85% candidates met or exceeded the required pass
ively. The area where candidates performed
the 2019-2020 and 2020 and 2021
candidates were as likely to earn a passing
asures general knowledge as well as state
mics, history and geography, further
ndidates need more than 9 semester hours
, ed to Illinois. Overall, the data supports
tes have curricular k dge of reading, and science, and add I
ation is necessary to mine why perfo e is so much lower in

sclence.

ssessment 2 SPE Methods Clinical Practice Evaluation Candidate facilitates an
nderstanding of subject matter for individuals with exceptional learning needs
everal elements of Assessment 2. Some elements of standard 3 also align.

essment 3 SPE 4530: Literacy (Language/Reading) Lesson Plan Candidate
emonstrates knowledge of effective curriculum development, instructional planning,
nd assessment in re ation to literacy rubric requirements The 5 levels of performance

require a subjective decision

Assessment 4 Pedag cal and P ssional Knowledge, Skills, and Dispositions -
Learning Behavior S jalist I St nt Teaching Evaluation. Candidate is comfortable
n using academic, social, and life skills curricula and promotes cross-disciplinary
pp! n of cu lar content to facilitate mastery and generalization of learning
utc . Cand s are also required to edapt instruction, materials, and strategies
permit access to instruction and increase learner engagement and performance

sessment 5 Impact on P-12 Student Learning: Individualized Education Program
IEP) (SPE 4900/4901 Curricular Content Knowledge: Candidates are assessed on
heir understanding of the scope and sequence of general education curricular areas
uch as reading, math, written language, content areas, social skills, and adaptive/life
kills. Candidates must know curricular content as well as pedagogy related to special
ucation. Candidates use that knowledge of curriculum to select, prioritize and
evelop annual goals, short-term objectives and benchmarks in the areas that
lexceptionality has a negative impact. Candidates also develop and use adaptations
that facilitate the learner's access to instruction and improve performance on learning

‘outcomes.

EThe preponderance of the evidence establishes that the program assessments align
with Standard 3 and that the program candidates meet Standard 3.

Standard 4: Assessment

Beginning special education professionals use multiple methods of assessment and data-sources in making educational



decisions.

(4.1) Beginning special education professionals select and use technically sound formal and informal assessments that
minimize bias

(4.2) Beginning special use knowled nd practi o interpret
assessment results and ions for indiv
nin ial e fe use mul types of assessment
in g de ti nalities
nin jal e fe als with exceptionalities to work toward quality learning and
ea vide g
Met Met with Conditions Not Met
< O O

Comment:
This report cites Assessments 2, '4~, 5‘,“45;"5}18 8 as supportive of Standard 4
Assessment

Assessment 2 SPE Methods Clinical Practice Evaluation Candidate facilitates an
understanding of subject matter for individuals with exceptional learning needs
Candidate utilizes multiple types of assessment information to make a variety of
sducational decisions by appropriately developing and conducting informal
assessments, utilizing systematic observation, criterion referenced and curriculum-
sed assessment. The candidate uses the data to assist in instructional decision
making as well as to monitor progress of learners with mild to severe exceptionalities

Assessment 4 Pedagogical and Professional Knowledge, Skills, and Dispositions -
Learning Behavior Specialist I Student Teaching Evaluation Candidate uses various
types of assessment strategies to collect data to drive formal instructional decisions
such as eligibility as well as to day-to-day instructional decisions. Candidate collects
data from a variety of relevant sources (the learner, family, and school and

mmunity professionals) across environments to establish data reliability and

lidity. Knowledge of assessment terminology as well as the advantages and

mitations of assessment instruments is essential to interpret data and developing an

ppropriate learning profile for students.

sessment 5 Assessment: Candidates are required to use multiple methods of
ssessment to collect and analyze pre-instruction data that will guide them in
stablishing the learner's present level of academic and functional performance and in
eveloping the IEP for the learner with whom they work in practicum. Candidates uses
multiple data sources including CBA data, teacher interviews, interactions with the
learner, and systematic observation data Candidate will also use progress-monitoring
strategies to establish change in the learner's skill acquisition.

Assessment 7 Assessment Summary Report (ASR) (SPE 4800)candidate ability to
"select and use technically sound formal and informal assessments that minimize
ias", use "knowledge of measurement principles and practices to interpret
ssessment results and guide educational decisions" and "in collaboration with
lleagues and families, use multiple types of assessment information in making
decisions about individuals with exceptionalities" demonstrated by each candidate and
measured as each candidate engages in the assessment process and development of
the ASR. Assessments administered in the supervised, evaluated field experience
Anchor language of the three required components is aligned in apparent ways to the



lements and knowledge and skills of Standard 4, Candidate performance across the
IX required components and across the two applications of data (Fall 2020 and Spring
021), reflect a mean performance rating of 3.51 with a median rating of 3.5 and a

ode of 4.00 for the 29 candidates

sessment 8 Assessment, as informed by the CEC "Individualized Independence
urriculum" Knowledge and Skill set. Candidates who successfully develop and
implement a needs assessment protocol using multiple data sources to obtain the
rengths, needs, interests, and desires of the individual to guide instructional unit
lanning demonstrates understanding of Elements 4.1 and 4.3. In addition, candidates
re expected to incorporate technology to support learning by designing and utilizing a
rd-keeping system with the intent to monitor the individual's progress on unit

oals and objectives (4.2).

garding the Assessments, the description, scoring rubric, and program candidate
ata for each are present and aligned to each other.

The preponderance of the evidence establishes that the program assessments align
with Standard 4, and that the program candidate data indicate candidates are
mastering the respective knowledge and skills.

Standard 5: Instructional Planning and Strategies

Beg g special ed  tion professionals select, adapt, and use a repertoire of evidence-based instructional strategies to

adv learning of viduals with exceptionalities.
(5.1) ng special pro nals ¢ al’ e earn
and li factors in ion, opme of e for i
(5.2) ng special pro nals u su n sess
ua ith it
nn sp o ionals | ve ems and a
as ve s rt the i of
nn sp o} ionals t ng on skills of
ivi s with excepti S
5 inning special jon professionals lop and implement a variety of education and transition p for
ivi s with excepti s across a wide r of settings and different learning experiences in collabora with
ilies s
spe ion p s teach to ry and promote generalization of learn
spe jon p s teach cr ciplinary knowledge and skills such as cal thinking and
toi with lities.
Met Met with Conditions Not Met
© O O
Comment:

This report cites Assessments 2, 3, 4, 5, and 8

Assessment 2 SPE 4901 Methods Clinical Practice Assessment The candidate develops
long-range individualized instructional plans (e.g., IEPs) anchored in both general and
pecial curricula. In addition, special educators systematically translated these
individualized plans into carefully selected shorter-range goals and objectives (e.g.,
daily lesson planning) taking into consideration an individual's abilities and needs, the
ronment, and cultural and linguistic factors. The candidate makes
of instructional time by preparing daily lesson plans, which were
ndividualized, and engaging allowing for efficient beginnings, smooth



ransitions, and effective closure. In addition, individualized instructional plans
mphasized explicit modeling and efficient guided practice to assure acquisition and
uency through maintenance and generalization

essment 3 SPE 4530: Literacy (Language/Reading) Lesson Plan Instructional
lanning and Strategies is the standard most thoroughly evaluated within the SPE
530 Literacy Lesson Plan assessment. Across the assessment, candidates are being
aluated on varying elements related to Standard 5. addressing each of the elements
nd specialty sets including evaluation of candidate ability to consider the learners’

prior literacy experiences

Assessment 4 The candidate establishes high expectations for learning and behavior
by aligning instruction with goals and objectives articulated within daily planning
(lesson plans), long- term plans (IEPs, BIPs, Transition), and district curricular goals
he candidate uses a variety of relevant instructional content, materials, resources,
nd strategies to support differentiation. The candidate provides various pathways for
earning based on learner responses and current experiences and taking into
nsideration personal biases and perspectives.

sessment 5 Candidates design and implement a longitudinal IEP that contains
prioritized academic and functional goals with accompanying sequenced benchmarks
Based on the IEP, daily lesson plans are designed and implemented in accordance with
he learner's needs, abilities, and preferences. Instruction is to be age and ability-
ppropriate and culturally responsive to the diverse needs of the learner (5.1).
ndidates who successfully design and implement an IEP will teach IEP-related
instructional lessons grounded in research-supported methods in academic (reading,
math, language, etc.) as well as adaptive behavior areas (social, communication,
ndependent functioning). The instructional methods inclusive of technology are used
to enhance the fluency and accuracy of skills within a core area as well as to enhance
generalization of skills across curricular areas (5.6).

Assessment 8 SPE 3700 Curricular Unit Plan is based on the Instructional Planning and
Strategies, as informed by the CEC "Individualized Independence Curriculum”
Knowledge and Skill set. The focus of this assessment is on a candidate's
demonstration of skill to "plan short-term instruction for independent functional life
skills relevant to the community and personal living" (5.1). Candidates who
successfully design and implement the unit will use data to establish the focus of the
unit and develop goals and lesson objectives in accordance with the individual's needs.
The candidate selects and uses materials and activities that are relevant to the
individual's employment and/or living environment. Candidates also incorporate
assistive technologies into the unit to support access and participation as well as the
communication needs of the individual

| rding the cited Ass the description, scoring rubric, and program

i idate data for each nt and aligned to each other.

Standard 6: Professional Learning and Ethical Practice

onal Ethical Principles

Beginning special education professionals use foundational knowledge of the field and the their professi
ce the profession.

and Practice Standards to inform special education practice, to engage in lifelong learning, and to advan



(6.1) Beginning special education professionals use professional Ethica! Principles and Professional Practice Standards to guide

special ation s Is understand how foun nal kn dge
es influ profe | tice
(6.3) Begin g | n pro understand that dive is a pa families, cultures, and schools, and that
complex hu n act w livery of special tion services
(6.4) Begin g | n pro understand the icance of lifelong learning and participate in professional
activi learning communities.
(6.5) ng special education professionals advance the profession by engaging in activities such as advocacy and
ment
(6.6) nning special education professionals provide guidance and direction to paraeducators, tutors, and volunteers,
Met Met with Conditions Not Met
o O O
Comment:

is report cites Assessments 2, 4, and 5 in support of Standard 6

ssment 2 SPE 4901 Methods Clinical Practice: Candidate practices within the CEC
de of Ethics. Standard 6 and its corresponding elements related to Professional
arning and Ethical Practice is evaluated across four of five domains: "Diverse
trategies”, "Diverse Students”, "Diverse Subject Areas and Levels", and "Dispositions
nd Professional Responsibilities within Schools, Agencies, and Communities (Diverse
Societies). Candidates' use of reflection to guide professional growth and promote
continued learning and adherence to legal guidelines for assessing and managing the
behavior of learners with exceptionalities Given the importance of professional and
thica practice, the data suggest this is one of the strongest areas of candidate

rformance

sessment 4 SPED 4001 Impact on P-12 (IEP) The candidate models professional
ehavior and appropriate dispositions reflecting honesty, integrity, personal
responsibility, confidentiality, and respect.

EC 6.1. Each of the following Elements 6.2-6.6 are treated with relevant and
eaningful detail assuring that candidates are bringing professional knowledge and
kills to the students they teach. The rubric is completed on each student teacher
ssessing performance at mid-term of each placement and at the conclusion of the
placement. Candidates self-assess at the mid-term point of each placement. The
rubric done by the "cooperating teacher" at the conclusion of the placement is the
cus of a conference with the "University Coordinator" prior to being shared with the
ndidate and prior to it becoming official. After the conference between the
university coordinator" and the "cooperating teacher", the final version of the rubric
nd the narrative are co-signed, considered official, and then shared with the
ndidate. The "university coordinator" is responsible for entering the completed
ubric into "LiveText" so the aggregated data can be used for program improvement
n addition, the aggregated data provides a reflection of candidates' performance
llectively in student teaching.

essment 5 Impact on P-12 Student Learning: Individualized Education Program
IEP) (SPE 4900/4901) Standard 6 within the IEP focuses on the legal mandates
urrounding service provision. There are three data points within the assessment:
‘Candidate Understands the Laws/Policies in Identifying Program and Services",
'Candidate Considers Individual Differences in Planning for Learner Participation in
eneral Education Program", and "Candidate Demonstrates Knowledge of



es Cr al Dat
th mi  appro
| in tio Gener
!Learning: Individualized Education Progr
provided to the candidate for this project )
and the subsequent rubrics.

he preponderance of the evidence establishes that the program assessments align
ith Standard 6, and that the program candidate data indicate candidates are
astering the respective knowledge and skills

Standard 7: Collaboration

Be ning sp d with famit other educators, related ce providers, ind  uals with

ex tionalit d cies in cul lly responsive ways to a s the needs of in  duals with
ex tionalit o} S.

(7.1) Be ningspe | ucati p ssio use th abora

(7.2) Be ningspe | ucati p ssio serv. sa es

(7.3) Be ningspe | ucati p ssio use ab of ind als with exceptionalities

across a de range tings d abo rs

Met Met with Conditions Not Met

O Q O

Comment:

his report cites Assessments 1, 2, 4, and 8 in support of Standard 7

sessment 1 Beginning special education professionals collaborate with families,
her educators, related service providers, individuals with exceptionalities, and

ersonnel from community agencies in culturally responsive ways to address the
needs of individuals with exceptionalities across a range of learning experiences.

Assessment 2 SPE 4901 Methods Clinical Practice Assessment Candidate routinely and
effectively collaborates with fami ies, other educators, related service providers, and
rsonnel from community agencies in culturally responsive ways incorporating the
ynamics of team-building, problem solving, and conflict resolution to improve
earning outcomes.

ssessment 4 Pedagogical and Professional Knowledge, Skills, and Dispositions -
arning Behavior Specialist I Student Teaching Evaluation. The candidate is expected
communicate with a variety of stakeholders from families to other school personnel.
hese relationships should empower stakeholders in taking an active role in promoting
he well-being of learners with exceptionalities (7.2 and 7.3). Providing a theoretical
foundation on collaborative behaviors and conflict resolution can positively impact the
quality of partnership the candidate is expected to build (7.1).

3 v a I
e d o]
| p o0



empower stakeholders in taking an active role in promoting the well-being of learners
with exceptionalities providing a theoretical foundation on collaborative behaviors and
conflict resolution can positively impact the quality of partnership the candidate is
expected to build.

Regarding the cited Assessment, the description, scoring rubric, and program
candidate data for each are aligned to each other. The preponderance of the evidence
establishes that the program assessments align with Standard 7, and that the
program candidate data indicate candidates are mastering the respective knowledge
and skills.

PART C - EVALUATION OF PROGRAM REPORT EVIDENCE

C.1. Candidates’ knowledge of content

The preponderance of the evidence presented for the program assessments and the
extent of their alignment to the major elements of the CEC Preparation Standards
establishes that the program candidates have satisfactory mastery of special
education professional content knowledge.

C.2. Candidates’ ability to understand and apply pedagogical and professional content knowledge, skills, and
dispositions

The preponderance of the evidence presented for the program assessments and the
extent of their alignment to the major elements of the CEC Preparation Standards
establishes candidates' satisfactory ability to understand and apply pedagogical and
professional content knowledge, skills, and dispositions.

C.3. Candidate effects on P-12 student learning

The preponderance of the evidence presented for the program assessments and the
extent of their alignment to the major elements of the Standards establishes
candidates' satisfactory ability to understand the significance of candidate effects on
student learning. Directions provided to the candidate for this project are detailed to
align with the standard (s) and the subsequent rubrics. Assessments are aligned with
the Standards, the elements and specialty sets and measured by appropriate rubrics.
Directions to candidates for completion of each assessment are well-defined
Assessment 5 Impact on P-12 Student Learning i: Individualized Education Program
(IEP) (SPE 4900/4901) supports the program contents and the candidates ability to
effect change in P-12 student learning.

The preponderance of the evidence presented for the program assessments and the
extent of their alignment to the major elements of the CEC Preparation Standards
establishes candidates' satisfactory ability to understand and apply pedagogical and
professional content knowledge, skills, and dispositions.

PART D - EVALUATION OF THE USE OF ASSESSMENT RESULTS

Evidence that assessment results are evaluated and applied to the improvement of candidate performance and
strengthening of the program (as discussed in Section V of the program report)

The program provides examples of applying performance data to strengthening the
program. Efforts have been initiated to require candidates to more routinely use a



!scope and se e chart and to more intensive instruction across curriculum
land methods es to guide ca in its use.

PART E - AREAS FOR CONSIDERATION

Areas for consideration

The rubric designs lacks clear guidance for rubric scoring variation with an Assessment
range is possible for some levels within the rubric. This may impact
bility and construct validity fostering negatively skewed outcomes. The
idate scores would not change significantly but would have the
nterrater reliability. particularly important for new staff and adjuncts

PART F - ADDITIONAL COMMENTS

F.1. Comments on Section I (Context) and other topics not covered in Parts B-E

F.2. Concerns for possible follow-up by the CAEP site visitors:

PART G -DECISIONS

Please select final decision:

C  National Recognition. The program is recognized through the semester and year
of the provider's next CAEP accreditation decision in 5-7 years. The Recognition
Report will serve as program level evidence for the accreditation cycle it has been

a .Toretainre nd to gather new evid or the next

r tation cycle, ogram report must be itted mid-cycle
3 years in advance of the next scheduled accreditation visit. The program
will be listed as Na all ized through the semester of the next CAEP
accreditation decis on and/or other publications of the SPA and CAEP.

The institution may designate its program as Nationally Recognized by the SPA,
through the semester of the next CAEP accreditation decision, in its published
materials. Please note that once a program has been Nationally Recognized, it may
not submit another report addressing any unmet standards or other concerns cited

in the recognition report.

Please click "Next"





